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Introduction

Mission Statement

The Teacher Certification Program at Providence College is committed to academic excellence and the lifelong pursuit of
knowledge which flows from inquiry and human experience. We believe that this is accomplished by promoting

intellectual, spiritual, and ethical values within the context of the Judeo-Christian tradition. We seek to instill the positive
attitudes, content, knowledge, and pedagogical skills which will enable our students to be reflective, creative, and flexible
teachers. We believe that the basis for successful teaching is grounded in a culture of professionalism, collaboration,
diversity, and effective teaching practices. The TCP students have chosen teaching as a second or third career and plan to
incorporate their rich, professional experiences to the learning process.

Objectives
TCP Education Programs Objectives

1. Pre-service teachers will develop an understanding of the values inherent in the mission of the department and
College.

X  Pre-service teachers will model the mission in daily interactions in the classroom.

2. Pre-service teachers will become a part of a scholarly community rooted in reality and firmly committed to
improving education.

x  Pre-service teachers will spend assigned time in schools so that they may effectively link current theory to
practice.

3. Pre-service teachers will demonstrate that they are educators who understand the complexities of learning and
teaching in a world that is constantly subject to dynamic change from economic, social, political, and
technological forces.

x Pre-service teachers will create learning experiences using a broad base of general knowledge that reflects
an understanding of the nature of the world in which we live.

X Pre-service teachers will create learning experiences that reflect an understanding of the central concepts,
structures, and tools of inquiry of the discipline they teach.

X Pre-service teachers will create learning experiences that reflect and understanding of how children learn
and develop.

X  Pre-service teachers will provide opportunities for children to broaden their perspectives.

4. Pre-service teachers will function effectively as professionals who value all learners within our multicultural,
multi-ethnic society.

x  Pre-service teachers will model positive and appropriate interactions that validate individual differences and
diverse backgrounds.
X  Pre-service teachers will provide opportunities for children to broaden their perspectives.

5. Pre-service teachers will build supportive relationships with peers, field-based professionals, and local

communities. pg. 1
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X

Pre-service teachers will foster collaborative relationships with colleagues, families, and agencies in the
larger community to support children’s learning.

Pre-service teachers will use a variety of formal and informal assessment strategies to support the
continuous development of the learner.

6. Pre-service teachers will demonstrate a commitment to lifelong learning, morality, and integrity in all areas of
students’ lives.

X

Pre-service teachers will create a learning environment that encourages appropriate standards of
behavior, positive social interactions, active engagements in learning, and self-motivation.

Pre-service teachers will reflect on practice and assume responsibility for professional development by
actively seeking opportunities to learn and grow in their field.

Pre-service teachers will maintain professional standards guided by social, legal, and ethical principles.

pg. 2
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The TCP Assessment System

The portfolio is designed for students to reflect upon their teacher preparation at various points in their program. Also,
candidates demonstrate that they have attained the knowledge and the skills as required by Providence College and The
Rhode Island Professional Teaching Standards (RIPTS).

Candidates must reflect on their status and provide evidence to gain admission to meet the qualifications to student teach,
and lastly, to gain licensure.

The portfolio has two major components: The Notebook and The Reflection. The Notebook provides the evidence
(RIPTS listed) and the Reflection section explains how the evidence reflects the RIPTS.

Students must organize, identify, and label their work to meet the indicators of the Rhode Island Professional Teaching
Standards. Once all the work has been completed by the candidates in each phase, candidates will write reflections based
upon the mission statement and the four pillars of learning: collaboration, effective practice, diversity, and

professionalism. Students must successfully complete the portfolio in each phase before advancing to the next phase of
the program.

Students will submit their work electronically and a rubric is available to indicate proficiency on the TCP website:

http://www.providence.edu/Academics/School+of+Continuing+Education/TCP.htm

To attain proficiency in the Readiness to Student Teach portfolio phase of the program, a student must meet the following
scoring criteria:

The reflective essay is awarded twenty points each category (Professionalism, Effective Practice, Diversity).

Each section should have a minimum of two pages.

Please refer to the rubric as your guide to answer the reflection question. This section is work 60 points total maximum
score.

The evidence is worth 15 points for each section. Each candidate must label their evidence with the proper indicators.
The required evidence is listed on the grid. A minimum of 2 points will be deducted for each indicator not listed.
Standards for this phase are listed on the grid. The total points awarded for this section is a maximum of 45 points.

The highest possible score is 105 points. Students must attain a minimum passing score of 80 points to advance to student
teaching.

The Licensure phase, the category of effective practices is worth 24 points, professionalism is worth 52 points and
diversity/collaboration is worth 24 points.

The reflection may be submitted as one paper, separated into section reflecting each category. Please refer to the rubric as
your guide to answer the reflection question. Each section should have a minimum of two pages.

Lastly, the technology component of the program must be completed. Students must attach samples of graded work as

listed on the technology matrix.
Students must achieve minimum grade of a “B” to pass Student Teaching.

pg. 3
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The Placement Process

Faculty members work closely with students who have been accepted for student teaching during the placement process.
Whenever possible, the skills, interests, and personalities of the cooperating teacher and student teacher are matched in
order to facilitate the greatest possible professional growth.

The following procedure is used for placement of Providence College student teachers:

1. Students apply for student teaching during the Methods course.
Attempts are made to honor placement requests whenever possible.

2. The placement formally places requests with the district
administrators, who confirm each placement.

3. Once students successfully complete the requirements for the
Readiness to Student Teach Assessment point, they are notified of placement.

4. Students are required to attend an orientation to discuss student
teaching requirements and expectations.

5. Student teachers contact cooperating teachers to arrange visits
to the classrooms.

6. During the orientation session, the student teacher, cooperating
teacher, and College supervisor:

X discuss and clarify theStudent Teaching Handbooks
necessary

X determine a schedule for the student teaching experience

X agree upon supervision procedures, with the College supervisor

making no less than three site visits to the classroom

X clarify the evaluation procedure, which includes the
cooperating teacher, the College supervisor, and the student teacher, using the evaluation form found in the
appendix.

X address any other issues or concerns
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Code of Ethics

Student Teacher Code of Ethics*
In order to develop and sustain an appropriate degree of professionalism, the student teacher should:

X treat each student as an individual by addressing individual
abilities, interests, and needs

X be impartial and fair to all students

X demonstrate enthusiasm for learning and teaching

X maintain dignity and promote mutual respect

X be courteous toward and understanding of all students, staff

members, families/family members, and community members

X set an example for students... physically, intellectually,
emotionally, ethically, and morally

X maintain professional confidentiality

X refrain from imposing personal religious, political, cultural, and
moral views upon students, and exhibit a broad-minded, tolerant attitude toward other groups and individuals

X consider her/himself a member of the community in which
she/he is teaching
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*Developed by Trinity College of Vermont

pg. 5
Teacher Certification Program
Student Teaching Policies
Prior to Student Teaching
Students must have:
X satisfactorily completed TCP requirements for each phase
X completed an application to a Rl State Department of

Education Student Teaching Certificate to take to the student teaching site(s) (available from the coordinator)

It is required that student teachers contact both cooperating teachers to arrange a classroom visitation prior to the
student teaching semester.

Department of Education Student Teaching Policies

Attendance
Student teachers follow the calendar of their assigned district and school.

Absences — All absences must be made up.
In case of illness, students must:
x call his/her cooperating teacher before school begins
X notify the principal’s office the morning of the absence
x notify the College supervisor at home between 6:30 and 7:00 a.m.

In case of personal leave (participation in athletic events, family obligations, etc.), students must complete a Personal
Leave Form and have it signed by both the College supervisor and the cooperating teacher at least one week in advance of
the anticipated absence.
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Student Teacher Guidelines

The student teaching experience is an opportunity for the student to demonstrate and strengthen professional competence. To
maximize the effectiveness of the experience, the student teacher should:

X

become familiar with the philosophy and policies of the local school system and obtain a building handbook if one is
available

learn procedures for fire emergency drills
allow time for thorough class preparation and evaluation
become familiar with students as individual members of the classroom community

arrange a regularly scheduled (daily and weekly) conference time with the cooperating teacher in order to discuss and
plan schedules, hours of teaching, classroom organization, and class and school responsibilities

become aware of the approaches and materials generally used in the classroom

learn where supplies are stored and the procedure for obtaining and using visual aid equipment and technology
perform such tasks as necessary for the proper functioning of the classroom, i.e., taking attendance, grading, etc.
attend faculty meetings, in-service programs, workshops, parent conferences

learn about facilities and resources available in the school and community as they relate to the student teaching
assignment

attend all scheduled seminars conducted by the college during the student teaching experience
create a portfolio

engage in frequent reflection and self-evaluation
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x demonstrate knowledge, initiative, and enthusiasm necessary for the teaching assignment

x seek out and review feedback from the cooperating teacher and supervisor

X meet with the cooperating teacher and College supervisor at
midterm and during the final week of the student teaching experience to complete a formal evaluation of the student
teaching experience pg. 7

Cooperating Teacher

Guidelines

The cooperating teacher has the primary responsibility for the off-campus professional development of the student teacher.
While this responsibility is partially shared with the College supervisor, the cooperating teacher’s educational philosophy,
professional ethics, attitude toward student teachers, and teaching practices have a profound impact on the student
teachers. The cooperating teacher:

X encourages practice consistent with the Rhode Island Beginning Teacher Standards (RIPTS)

x plans for the orientation of the student teacher to the classroom and the school

X becomes familiar with the student teaching program at Providence College

X creates an atmosphere of acceptance and treats the student teacher as a colleague

x locates a places for the student teacher to keep materials, to work, and to organize

X makes expectations known to the student teacher during early conferences

X provides appropriate curriculum materials for the student teacher

X introduces the student teacher to classroom routines, instructional procedures, classroom records, and record-
keeping techniques

X orients the student teacher to the procedure for requesting supplies and equipment
X identifies areas of responsibility for the student teacher

x schedules daily and weekly conference for planning, discussion, and evaluation
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provides opportunities for observation in various classes and extra class activities
assists the student teacher with initial lesson planning
works with the student teacher and College supervisor to arrange the schedule for the student teaching experience

pg. 8
guides the student teacher toward attainment of cooperatively established objectives

provides specific feedback on lesson presentations, including written comments at least once a week
discusses plans for meeting objectives on a frequent and ongoing basis

remains open to innovative, creative instructional ideas that have been carefully planned

allows the student teacher to deal with problems that arise

meets with the College supervisor on a regular basis

provides opportunities for the student teacher to attend professional and faculty meetings

provides reports and evaluations as requested by the College and participates in midterm and final evaluation
conferences
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College Supervisor Guidelines

Each student teacher is assigned a College field supervisor. Each supervisor is a representative of Providence College who
coordinates the student teaching experience. Through observations and conferences, the supervisor helps provide a
framework in which the student can work effectively. Supervisors do not seek to shield the student teacher from problems
but assist the student teacher to become aware of ways to cope with them. If a cooperating teacher of a student teacher
identifies a problem needing further exploration, it should be brought to the attention of the supervisor, who will work
with the student teacher and cooperating teacher to address the problem. The College supervisor:

X interprets the College student teaching program, College policies, and requirements for the cooperating school

X assists the student teacher in planning and implementing student teaching responsibilities

X assists in the development of a relaxed rapport between the student teacher and the cooperating teacher

X makes a minimum of three visits to the classroom to observe the student teacher

X evaluates the student teacher’s classroom teaching ability

x  confers with the cooperating teacher concerning the student teacher’s consistent progress

x confers with the student teacher regarding problems, progress, and success

X encourages the use of a wide range of instructional materials and techniques through creative and experimental
approaches

X encourages the student teacher to use College, community, and personally developed resources

X completes a written evaluation for each observation of the student teacher and distributes copies to the student
and the cooperating teacher

X participates in a weekly seminar
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Schedule

During the student teaching experience, the student teacher moves through a process of increasing responsibility. The
following chart describes the phases of student teaching, and should be used by the student teacher, the cooperating
teacher, and the College supervisor to design a student teaching schedule that meets the needs of all parties. It should be
emphasized that the time periods suggested in the chart are to serve as GUIDES and the times for each phase may be
extended or decreased depending upon the individual needs of the particular student teacher
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Teacher Certification Program

pg. 11

Schedule for the Student Teaching Experience

Student Teacher Activities

Cooperating Teacher Activities

Dates/Details

Phase 1: Observation/Participation

Phase 1: Observation/Participation

Phase 1: Observation/Participation

x  Observe the cooperating teacher working with  x  Explain policies and procedures APPROXIMATELY ONE WEEK
the whole class, small groups, and individual X  Assign activities to meaningfully involve
learners the student teacher
x  Learn student names x  Assign a professional workplace for the
x  Work with the cooperating teacher and the student teacher that is clearly his/hers
College sup(_ervisor to deve_lo_p_ a schedule fo x  Develop a schedule with the student
the assumption of responsibilities teacher and the College supervisor for the
X Review recording and reporting systems assumption of responsibilities
X Learn resources in building and community x  Assure that the students see you and the
x  Assume teacher-assigned responsibilities student teacher working together
x  Actively assist the cooperating teacher X Assign activities that meaningfully
x  Become familiar with special needs of involve the student teacher
students, including review of IEPs
Phase 2: Transition | Phase 2: Transition | Phase 2: Transition |
x  Engage in team planning and team teaching x  Observe and provide daily feedback to| APPROXIMATELY ONE WEEK
X Assume responsibility for one instructional the student teacher
area/class and take on other areas/classes upon x Model techniques you would like to
demonstration of effective planning and encourage the student teacher to develop
instruction x  Approve all planning conpleted by the
X  Begin to assume teacher-assigned student teacher

responsibilities other than student teaching

X Act as a co-teacher in some of the
instruction
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Phase 3: Instruction Phase 3: Instruction Phase 3: Instruction

Assume responsibility for planning and X  Review and provide feedback on daily AT LEAST NINE WEEKS
teaching all groups/classes plans

Assume other teacher-assigned x  Continue to provide daily feedback on

responsibilities/duties instruction

X Involve the student teacher in as much
student evaluation as possible

pg. 12

Student Teaching Requirements

A. Planning

The student teacher will be responsible for preparing lesson plans according to the requirements of the cooperating teacher
in collaboration with the supervisor. The written plan for agreed-upon lessons should be available to the cooperating
teacher and/or supervisor prior to the start of the lesson

B. Reflective Journal

During student teaching, the student teacher will keep a reflective journal of his/her teaching experience. This reflective
journal is not designed to be a description of daily activities. It is expected to be a critical reflection of the student
teaching experience and to describe a well-thought-out analysis of learning and growth, connecting theory to practice,
and/or implications for future practice.

C. Student Teacher Evaluation Form

Midterm Evaluation

Midway through the student teaching experience (at the end of the sixth week for 12-week placements) each student
teacher should independently self- evaluate his/her performance using the Student Teacher Evaluation Form. Each
cooperating teacher should also independently evaluate the student teacher’s performance. The cooperating teacher and
the student should then compare their evaluations, which will be sent to the College supervisor. The student teacher, in
collaboration with the cooperating teacher and the College supervisor, should establish goals for the last half of the student
teaching experience. The Midterm/Final Student Teacher Evaluation Form is provided on page 20.

Final Evaluation

At the completion of the student teaching placement, the cooperating teacher should complete the Student Teacher
Evaluation and review his/her ratings will the student teacher and College supervisor. A copy of the completed form
should be sent to the attention of Mr. Robert Vachon, School of Continuing Education, Harkins Hall 104, Providence
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College, 549 River Ave., Providence, Rl 02918-0001. The Midterm/Final Student Teacher Evaluation Form is provided on
page 20.

pg. 13

D. Student Teaching Portfolio

Each student teacher shall prepare a student teaching portfolio which will be submitted to the College supervisor within
seven days of the last day of student teaching. The portfolio shall include:

¥ Table of Contents

% Description of School

% Instructional Unit with formal and informal assessments of at least three students’ work
% A final Unit Commentary

¥ Case Study with evidence of student work

¥ Mid-term and final evaluations

% Three observations of cooperating teaching

¥ Three observations of College supervisor

¥% Portfolio reflective essays

% Weekly reflective journals

Each of these will be described more in detail on the following pages.

% Table of Contents

% Description of School

A commentary describing the salient characteristics of the community, school, class(es), and the curriculum you will
teach. Cite all school, district, and staff publications you have consulted and summarize what you think are the most
important and relevant aspects of your role. (HINT: A school's SALT report and/or assessment diifroation
Works!may provide useful information).

¥ Instructional Unit
Purpose: Preparing for good teaching beings with unit and lesson plans. Your plans represent a set of initial ideas for

learning experiences that are appropriate for curriculum goals, relevant to learners, and based upon principles of effective
instruction. For this task you will present a cohesive set of lessons organized around an important topic, theme, or text.
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You will provide the plans for your unit through a set of lesson forms and the materials you plan to use in your
classrooms. You will also write a commentary in which you highlight the content, the instructional materials, the
activities, the ways you accommodate the range of student learning, the ways you develop higher-level cognitive skills,
and the ways in which you assess learning, citing specific examples, as necessary, from the lesson plans.

Your plans, like any draft, are always subject to change. When you teach this unit, reflect on your instruction, identifying
modifications you made during the unit for future use. Therefore, the lesson plans you submit may include handwritten
annotations you made as your instruction unfolded.

Process: Begin by selecting a unit you intend to teach to a class in student teaching.
pg. 14
x Describe the class of students for whom the unit is designed.
X Address/incorporate content standards, GSE's and RIPTS
x  Select the specific content and goals for the unit. Your instructional unit should represent a cohesive set of ten-
plus day lessons that includes the introduction and development of an idea, a skill, or a concept.

X This unit should include:
1. The use of technology to support student learning;
2. Lessons that develop higher cognitive skills; and
3. Day-to-day formative (informal) and unit summative (formal) evaluation of student learning.
4. Assessments should reflect DOK three and four; and
5. Samples of student work with commentary from three diversified learners.

Products: Your portfolio unit should include:

X An overview of the unit, including a description of the class for which is it designed, unit goals, materials, etc.
(See attached form).

x A set of plans for lessons, in a specified format, with copies of tasks, notes, assessments, textbook pages,
evidence of student work, and reflections. (See attached sample evaluation criteria and lesson plan format)

x Copies of assessments that will be used to determine what the students have learned, including samples of
students’ performance on the assessment. These evaluations should include day-to-day informal assessments and
more formal assessments, such as an end-of-unit project, paper, or test. These samples of students’ performance
should include the work of three students at different levels. These three students should be followed throughout
the duration of the unit. Evaluations of their work should include an analysis of their performance and
implications for follow-up. If follow-up is warranted, it should be included in subsequent lessons.

X A commentary that highlights the importance of the content and the instructional materials and activities you
chose to teach this content, including the use of technology, the accommodations you have planned for the
students in this class, the ways you addressed higher level cognitive skills, and the ways in which you assessed
learning. The commentary should include your rationale for these choices. The rationales should be supported
by what we know from the scholarly literature about teaching.

% Final Unit Commentary

Write a commentary in which you illustrate general points of your instructional planning across the lessons.
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The Content: Identify your goals and expectations for student learning in this unit. Begin your commentary

with a statement of these goals. Continue with a description of the broad concept(s) or idea(s) that unifies the
lessons. Why is this concept or idea important to the study? How does this content fit into the overall curriculum
or grade level? How do the lessons you have designed build a cohesive set of plans to address this concept or
idea? Explain the connections across the lessons. Provide one or two examples of how the unit builds on what the
students have already learned. Give one or two examples of how the unit serves as a foundation for

something students will learn later. Provide at least two examples of how you will promote connections to other
disciplines within this unit. Identify the ways in which your unit includes lessons that extend beyond factual

recall and challenge students to develop higher-level cognitive skills. Identify one or two specific examples from
the unit at DOK three or four. pg. 15

The Instruction: Provide a general description of the kinds of materials and resources that you will incorporate
into your teaching across the lessons. Explain why you will use these kinds of materials and resources. Whenever
possible, you should be drawing connections to the theory, scholarship, or research of teaching or other
appropriate disciplines. Use specific examples of the materials you have selected to support your statements.
Explain how these materials are useful in representing particular ideas and concepts. Describe the types of
activities within these lessons. What will students be doing? What will they be creating? In what ways will they
engage in exploration, discovery, and hands-on learning? In what ways will you incorporate technology in this

unit to support student exploration?

The Learners. Explain how the tasks and activities meet the developmental levels of the students for whom they
are designed. In what ways do they connect the subject matter to the students’ prior learning, interests, and
experiences? In what ways do the tasks accommodate the different ways in which students learn and specific
needs of individual students? Whenever possible, you should be drawing connections to the theory, scholarship,
or research of adolescent developmental learning, special education, multicultural education, or other appropriate
disciplines.

Describe theenvironment that you will establish for this series of lessons. Describe how you will set up the
classroom. Why will you set up your classroom in this way? How much time will you spend on this unit? Is the
amount of time reasonable in light of importance of the concept? What grouping arrangements will you see?
Why are you choosing that approach? Whenever possible you should be drawing connections to the theory,
scholarship, or research of classroom management or other appropriate disciplines.

Assessment of Instructional Unit:The rubric, which will be used by your College supervisor to assess your
unit, is provided on page 27. The lesson plan format to be used for the lesson in the unit and the lessons formally
observed by your cooperating teacher and College supervisor is provided on page 18.

How will you analyze the learningthat occurs throughout these lessons? Cite examples of the ways in which

you will use informal and formal assessment to determine what students are learning. Why will you analyze
student learning in these ways? How will you utilize this information? What will you tell individual students?

How will you use this information to inform your teaching? Describe your final assessment in detail. How does it
tell you what students know and are able to do across the standards and goals of your unit? Whenever possible,
you should be drawing connections to the theory, scholarship, or research of appropriate disciplines that address
student learning, curriculum, and assessment.
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% Case Studies

Purpose: Student learning should be the center of all teaching. Your student teaching portfolio should include evidence of
you r ability to learn about two of your students in depth and to develop instruction or instructional recommendations that
meet your students’ needs. These case studies should reflect your understanding of how assessment, instruction, and
student characteristics work together.

Fulfill standards for BTS unites 3, 4, and 9.

Process:

1.

Prepare a description of the students you have chosen that includes each student’s age, grade, level, interest,
background, learning styles, and other factors you consider when planning instruction.

Based on the student’s demonstrated needs or challenges, determine the assessment data you will gather to
respond to the needs or challenges. The data should be gleaned from multiple sources such as work samples,
observations, standardized tests, responses to instruction, etc.

Design and teach lessons that incorporate and reflect ongoing assessment of student performance. Demonstrate
your understanding of how assessment and instruction are a continuous process.

Make recommendations for strategies based on students’ progress and specific needs, including modifications in
instruction and assessment.

Prepare a commentary on the case studies. The commentary should portray a clear connection among the
students’ characteristics, performance on the variety of assessment you administered, observations, work
samples, and lesson plans. Demonstrate, in detail, your understanding of how the instructional opportunities you
developed and multiple sources of student data you collected support the continuous development of the learner.

Assessment of the Case Studyhe rubric that will be used by your College supervisor to assess your case study is
provided on pages 28-29.

Products:

X

X

Students’ description

Formal and informal assessments in areas of identified needs
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X Three complete lesson plans
X  Student work samples

X Reflective commentary

pg. 17

%, Midterm and Final Evaluations
(See Forms)

¥ Observations of My Teaching
Purpose: Classroom observation provides an opportunity to show how you are able to integrate your plans, your knowledge of content,
and your knowledge of the learners in actual instruction. The observations by your supervisor as well as your cooperating teacher
provide further documentation of what you are able to do as a teacher.

Meet BTS: 2, 4, 5, 6, and 8.

Process:A minimum of three classroom observations by the College supervisor and three by your cooperating teacher should be
documented for this entry. Each observation should focus on the areas identified below.

% Content Pedagogy

¥ Learner Specific Pedagogy
%  Critical Thinking

¥ Classroom Management
¥ Communication

Respond to the supervisor's comments and observations as you reflect on your own teaching in that particular lesson.

Products: Prepare a copy of the lesson plan, the observers’ summary, and your analysis of the summary. The documentation should be
included for the six observations. Specifically, your portfolio entry should include:

X Your lesson plan
X  Supervisor/cooperating teacher’s observation
x  Your reflection on the lesson and on the observations made by the College supervisor or the cooperating teacher

% Student Work

Include a copy of the formal or informal assessment that you used to evaluate student learning for this lesson. Attach copies of the work
produced by the three students who represent the range of learners in the class. The work should include your evaluation comments. If
the work was completed by students working in groups, a group product is acceptable. If the assessment was based on an oral discussion
or oral presentation, please document the student performance using videotape or audiotape.

¥ Portfolio Reflective Essays
(See rubric in Assessment Book)
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¥ Weekly Reflective Journals

pg. 18

Teacher Certification Program Appendix
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LESSON PLAN TEMPLATE
Lia Santill{Published with her permission)
Principles of Secondary Education
10 November 2008
Mathematics Lesson Plan for Low Level Learners

Individual Lesson:Introduction to the Slope of a Line
Intended Audience: Grade 9 Algebra | (remedial level), 50 minute period

Standards Addressed:

x R.IP.TS.
o Standard 2: Indicators 2.1, 2.2, 2.4
o Standard 3: Indicator 3.3
o Standard 4: Indicators 4.1, 4.2
o Standard 8: Indicators 8.2, 8.5
X R.l. Grade Span Expectations
0 Mathematics
f MNO-4: Accurately solves problems
f MGM-9: Solves problems on and off the coordinate plane
0 Reading
f R-2: Identifies the meaning of unfamiliar vocabulary

Depth of Knowledge Level:

X Level One: calculate
X Level Two: classify

Learning Objectives:

1. Students will calculate the slope of a line between two points.

2. Students will classify the slope of a line as positive, negative, undefined, or zero.

pg. 19
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Instructional Material:

X

x  Enough rulers for use by the entire class

Instructional Sequence:

Photographs of objects with varying slopes, contained in a PowerPoint slideshow for easy viewing

Action:

Rationée:

Anticipatory SetWhen the class enters the room, | will have
slideshow set up that contains pictures of mountains, roller|
coasters, water slides, and staircases that vary in steepnes
will ask students to discuss which mountain they would rat
climb, which staircase they would rather use, which roller
coaster they would rather use, etc. | will ask them why the
answered in the way they did, guiding the students to notic
that the difference between each pair of pictures is that ong
object is steeper than its partner, a factor that has a definitg
influence on the students’ decisions.

(20 minutes)

simimediately identifiable as being connected to math at the
ndreginning of the class, | should be able to get my students

y how steep things are before we even begin to talk about ma
e These particular examples were picked because | knew that
2 mountain climbing, roller coasters, etc. were things of

2 particular interest to my class, making them more receptive

&he most important benefit of this introduction will be that, b)
engaging the class in a fun discussion about something not

engaged in the class discussion and interested in the idea o

the discussion. If | did this lesson for a different class, | cou
modify the choice of pictures in order to better fit the interes
of that group. Additionally, this introduction will give the clas
a way to visualize the concept of slope in terms of things tha
are familiar to them before we begin to talk about it in
mathematical language, making a new topic seem less
foreboding and more manageable.

f
th.

fo

n n o

it

Compare each of the objects in the slideshow to a line on 4
coordinate plane in order to show that a line can also have
certain degree of steepness. Next, define the slope of a lin

This comparison will serve as the transition between the init
adiscussion and the main part of the lesson. It will show

to be how steep it is, always symbolized by the letter/variablslope is an important concept in the real world. It will also

m.
(5 minutes)

introduce students to the essential definitions and variables
that they will need for this material.

estudents how the two concepts relate and will also explain w

al

Use a diagram of a triangle (which is similar to the side of g
mountain) to explain the formula for finding slope. Ask ed
student to create a small ramp on his or desk by propping
or her textbook up on a pile of books, calculator, or other
handy object. They will then use rulers to measure the “ris
and “run” (as shown in the triangle diagram which will be of

cfor slope comes from and communicate to them the basic
nisnethod that they will need to use to do all of the problems.
The hands-on demonstration with the ramp should effect a

the board) of their ramps and calculate the slope of the ramp@ermula they are using actually means in real life.

using the “rise over run formula.” Next, | will introduce the
students to the other formula for slope, which requires one
only to plug in two points on the line in question to find the

slope; this will be the formula they use to do their homework.

1 This diagram will allow the students to see where the formul

ehigher rate of retention because the students will actually be
n able to see/experience for themselves what the mathematic

=



http://www.pdfonline.com/easypdf/?gad=CLjUiqcCEgjbNejkqKEugRjG27j-AyCw_-AP

(15 minutes)

Do four examples of finding the slope of a line between twg These examples will provide a model for each type of problem
points using the second formula. Each example will illustrgteelated to slope that the students will be expected to do.

one of the four major cases for types of slope (positive, These examples can serve as a handy reference when students
negative, undefined, zero). are doing their homework and studying for future quizzes and
(10 minutes) tests.

Explain the terms positive, negative, undefined, and zero | This visual analogy, coupled with basic definitions, will provide
slope using a roller coaster analogy with illustration, which | students with multiple ways to remember and think about the
will be put on the board. four ways to classify the slope of a line, helping them to better
(20 minutes) understand and retain their understanding of the terms. The

roller coaster image/analogy may also prove to be a helpful
memory trick that the students can employ to remember the
differences between these terms for homework, tests, and
other future assessments.

Assessment/Homework assignment:

Students are assigned ten problems from the textbook. These problems will require students to find
the slope of a line between two points and classify it as positive, negative, undefined, or zero.

These problems are very straightforward and are meant to assess basic understanding of the new
concept. During the next lessons, we will focus on application problems concerning slope and learn to graph,
which will require a solid understanding of the topics from this lesson. Therefore, this homework assignment
functions as an important formative assessment. Before introducing new material in the next class, | will go
over this homework and make sure all of the students understand what is going on before we move on. If
there seems to be a problem, | will spend time answering questions, perhaps using a different mode of
explanation, and providing additional practice, because slope is such a fundamental concept, students who
do not understand it will be lost in future lessons. This could be especially detrimental for students who
struggle with math to begin with because they are less likely to eventually understand a concept on their own
that they did not understand initially.

Guiding Questions for Discussion in Anticipatory Set:

Which mountain would you rather climb? Why?

Which staircase would you rather climb? Why?

Which roller coaster would you choose to ride at an amusement park? Why?
Which water slide would you rather use? Why?

What is the connection you see between each pair of photos?

How did this connection influence your choice?

Ok wNE
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Provisions for Individual Differences:

1)

2)

3)

4)

5)

Relating slope to real-life objects at the beginning of the lesson will give visual learners a concrete
image to which they can relate an unfamiliar abstract concept, creating a greater potential for
understanding. The real-life objects were chosen with attention to the interests of the class in a
further attempt to make the concepts in the lesson ideas to which the students can relate.

Through the student activity of finding the slope of the “ramp,” the class is able to see how slope can
be calculated in real life, rather than just by using a mathematical formula with points on a
coordinate plane, an experience that should be very beneficial for those who learn best by doing.
The roller coaster diagram and analogy should provide students with a fun, easy way to remember
unfamiliar vocabulary, eliminating the need for rote memaorization, which many students find

difficult.

Whenever possible, the lesson as a whole utilizes pictures and examples to supplement verbal
communication, attempting to provide a more concrete picture of what is going on for those who
may tend to have trouble grasping abstract concepts. Such students seem likely to be more
abundant in the type of low level math class for which this lesson is intended.

The lesson has only two simple objectives, intended so as not to overwhelm students who struggle
with math with too much information at once, especially on the first day with a new concept. By
focusing this lesson and those lessons that would follow on communicating deep understanding of
only a few concepts, the students are allowed to work at a slower pace, giving more students greater
opportunity to succeed at mastering this concept.
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LECTURE NOTES

Pictures for Use in Anticipatory Set/Introductory Discussion:
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Diagram for Explaining How to Calculate Slope:
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Positive slope: m is positive; line points up and to the left
Negative slope: m is negative; line points down and to the right

Undefined slope: m is not defined (in the fo%‘m line is vertical

X X X X

Zero slope: m = 0; line is horizontal

Roller Coaster Diagram for Types of
undefined slope
= teetering at the top, not
sure how you feel about what
is about to happen G

T
(™

postive slope —

= excitement g =% negative slope
-. .= fear

= o

| P

=

zero slope
= ride is over, no
strong feelings

Slope

Though not required in a lesson template, the following bullets indicate how a lesson can be adapted to a class with higher abilities.
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The following is a list of adaptations that will make this lesson plan more appropriate for a higher level (WBrpes)e9Algebra |

class:

X

Add 2 additional Learning Objectives:
o Students will interpret the slope of a line in the context of its relationship to the slope of another line.
o Students will use concepts related to the manipulation of the equation of a line in order to solve non-routine
problems.
The addition of these objectives introduces a second DOK Level 2 component and a DOK Level 3 component into the lesson
and its assessment. These objectives also address the following additional R.l. GSEs:
o MNO-2: Demonstrates understanding of the relative magnitude of real numbers
0 MFA-4: Demonstrates conceptual understanding of equality
Shorten the introductory discussion to five minutes rather than ten, using only two examples instead of four. Make the
same connection of the concept of slope to objects in real life, but in a more concise manner, expecting the student to make
the connection without such extensive prompting.
Give a more precise and detailed definition of the slope of a line, mentioning these two additional points:
o Define the magnitude of a number to be its distance from zero on the number line; magnitude is the size of a
number, ignoring a positive or negative sign
0 The greater the magnitude of the slope of a line, the steeper the line
Delete activity where students construct and measure the slopes of small ramps using their textbooks, again expecting
students to be able to visualize a real life situation in which they would need to find the slope of an object without actually
doing the activity
After discussing the four types of slope using the roller coaster analogy, introduce the general equation of a line in standard
form. Model for the class the appropriate method for manipulating the standard form of the equation in order to turn it into
slope-intercept form and indentify the important parts of this equation (slope and y-intercept). This portion of the lesson
should take 10-15 minutes.
Write the equations of two lines in standard form on the board. Each student will work with a partner (the student seated
next to him or her, according to established classroom procedure for working in pairs) to change both of these equations to
slope-intercept form, identify the slope of each line, classify it as positive, negative, undefined, or zero, and compare the
slopes of the two lines to decide which one is steeper without seeing a graph of the line. This portion of the lesson should
take 5-10 minutes, accounting for the rest of the time gained from the noted deletions from the original lesson plan.
Use a different homework assignment:
o Seven problems that require the students to find the slope of a line between two points and classify it as one of
the four types
o0 Three problems that require students to manipulate equations in standard form, putting them into slope-intercept
form; students will also be asked to indicate which of these lines is steeper, using only the information given by
the equation of the line. These problems will require them to demonstrate an understanding of the definition of
the slope of a line.

Two problems that require students to manipulate equations in slope-intercept form, changing them back to standard form, a type of
problem that will force students to extend/apply the concepts learned in class. Although this exact type of problem was not modeled

during class, the lesson provided all of the information

Providence College Secondary Education Program
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Student Teacher Evaluation Form

Student Teacher: Time Period:

School: Grade: District:

Cooperating Teacher:

Home Address:
*Please attach Social Security # to form. It will be shredded once stipend voucher has been issued.

Please mark the following areas with either 1 (never), 2 (some of the time), 3 (regularly), 4 (most of the time), or NO (no
opportunity). In the final evaluation a 1, 2, 3, or 4 are the only options.

l. Diversity

____ Demonstrates an appreciation, tolerance, and respect for the diversity represented in the school communities
including racial, gender, ethnic, cultural, linguistic, economic, religious, and exceptionalities. (BTS 4)

____Implements a repertoire of instructional and assessment strategies to accommodate the diverse needs and
backgrounds of learners. (BTS 4.1, 4.2, 4.3, 4.4)

____Maintains high standards for all learners. (BTS 5.1)

1. Collaboration

___ Develops collegial relationships with professional and non-professional staff members. (BTS 7.1)
____Actively seeks out and initiates interaction with professionals. (BTS 7.2)
___Actively seeks out and initiates interaction with families. (BTS 7.2)

1. Effective Practices
A. Instruction
1. Preparation

___ Develops lessons connected to the standards of the disciplines (BTS 2.1, 2.2)

___Justifies structure of lesson and choice of content (BTS 2.1, 2.2)

___ Lesson plans demonstrate components of effective lessons (BTS 2.1, 2.2)

____Selects and/or produces quality materials based on students’ experiences, background, needs,
and interest. (BTS 2.3, 3.1, 3.2, 3.3)

____ Demonstrates evidence of having reviewed and analyzed materials and activities to be
presented (BTS 2.3)

2. Implementation
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3.

B.

1.

2.

V.

Uses time effectively (BTS 6.4)

Adapts materials to student’s needs (BTS 3.2, 3.3, 4.1, 4.4)

Monitors progress and activities and adjusts accordingly (BTS 9.5)

Integrates a variety of academic, social, and cultural experiences in lessons (BTS 1.1)

Develops higher order thinking skills (BTS 5)

Makes learning relevant to students’ background experience (BTS 4.2)

Relates prior knowledge to current instruction (BTS 4.2)

Encourages and maintains students’ active involvement in learning (BTS 5.5)

Uses a variety of explanations and multiple representations of concepts (BTS 2.5, 5.2, 8.1, 8.2)

When appropriate and available, incorporates technological resources to support student’s learning (BTS 2.4)
Uses different viewpoints and methods of inquiry when teaching concepts (BTS 2.6) pg. 26
Encourages students to interpret concepts from a variety of perspectives (BTS 2.7)

Makes instructional decisions as the lesson is implemented in reaction to the students’ needs (BTS 5.3)
Fosters student-centered inquiry based learning (BTS 5.4)

Communicates clear expectations for achievement (BTS 6.7)

Allows students to take responsibility for their own learning (BTS 6.7)

Evaluation

Assesses each student’s needs (BTS 4.3, 9.1)

Evaluates progress of students in each content area (BTS 9.2)

Determines whether goals of lesson have been met (BTS 9)

Utilizes a variety of assessment strategies (BTS 9.2)

Creates or selects evaluation strategies that are appropriate for student and are aligned with the lesson (BTS 9.2)
Demonstrates the use of evaluation information in planning subsequent instructional lessons (BTS 9.5)

Organization and Management
Organization

Maximizes use of time and space (BTS 6.3, 6.4)

Facilitates transitions of students from one activity to another (BTS 6.3, 6.4)

Manages groups of students in the school (BTS 6.3, 6.4)

Manages groups of students outside the school (BTS 7.3)

Selects and manages grouping arrangements appropriate to activities and needs of students (BTS 6.6)
When appropriate, directs two or more activities in class simultaneously (BTS 6.6)

Management

Identifies, establishes, and maintains consistent rules which set standards for classroom behavior (BTS 6.5)
Establishes a classroom environment characterized by mutual respect, caring, and encouragement of risk-taking
(BTS 6.5)

Maintains a safe classroom environment (BTS 6.2)

When needed, plans, implements, and evaluates effectiveness of individual and group behavior management
programs (BTS 6.6)

Professionalism
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A. Positive Attitude

____Attends school functions required of student teachers (BTS 11)

____Avoids negative disposition involving other professionals, students, or family situations (BTS 11.1, 11.5)

____Completes assignments on time (BTS 11)

____Attends seminars and other department activities required of students teachers (BTS 11)

____Monitors and evaluates own professional performance as it relates to the assessment of students’ needs (BTS
9.5, 10)

B. Initiative

____Volunteers for school activities required of student teachers (BTS 11)

____Uses resources to enhance lesson (BTS 2.3, 2.4, 7.3)

____ Embellishes and implements teachers’ and supervisors’ suggestions and feedback (BTS 10.1)

____Exhibits a commitment to learning about the changes in their disciplines (BTS 1.3)

____Attends meetings and conferences or participates in other educational activities when invited by cooperating
teacher or other school personnel (BTS 10.4)

____ Explores technological resources in teaching and professional activities (BTS 7.4, 8.3, 10.3)

C. Work Habits

____Arrives with sufficient time before school begins and remains for sufficient time after school to meet all
professional responsibilities (BTS 11.2)

____Uses language acceptable for professional situations and avoids use of colloquialisms (BTS 11.4)

____Models the dress code of professionals (BTS 11.2)

____Demonstrates knowledge of and follows federal, state, district, and school policies and procedures (BTS 11.3)

____Reports student progress to parents and other professionals (BTS 9.4)

____Demonstrates appropriate oral and writing communication skills (BTS 8.1, 8.2, 8.4)

Areas of strength:

Areas of growth:

Overall suitability for teaching:
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For final evaluation only:

| recommend for licensure as a secondary teacher based on his/her performance as a
student teacher at

Yes No

Signature

created using
% BCL easyPDF
Printer Drive

Click here to purchase a lisen: isimage
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Teacher Certification Program

Unit Rubric
Rating Components Content & Pedagogy Learner Specifics Critical Thinking Assessment
Exemp|ary Unitincludes
all required earning experiences build on onsistently establishes high nit challenges all lear alignment
components; one another; materials and expectations for all students; students to develop between goals and
components activities reflect solid materials, activities, strategie higher-level thinking assessment used;
clear, understanding of scholarship well matched to range of skills; students actively continual evidence]
thorough, and and research related to students’ needs, interests, engaged in meaningfu through
detailed. knowledge, pedagogy, and levels, and background experience fostering reflections and
dispositions of discipline; knowledge, including student inquiry and analyses of
technological resources with special needs. exploration student work, of
included that support studernt ongoing
learning in meaningful way. monitoring of
student
performance and
support for
instructional
decisions.
Clear
nit includes ome learning experiences learly establishes high nit provides some ome alignment
most required build on one another; expectations for students; opportunities to foster between goals and
components; materials and activities materials, activities, strategie higher-level thinking assessment used;
most reflect some understanding reasonably matched to range skills; some active some evidence,
components of scholarship and research of students’ needs, interests, engagement in through
included are in disciplines; technological levels and background meaningful activities; reflections and
clear and resources included; limited knowledge, including student some use of analyses of
include some appropriateness. with special needs. exploration and/or student work, of
detail. inquiry. ongoing
monitoring of
student
performance and
support for
instructional
decisions.
Emerging
nit includes aterials and activities reflect ittle or no evidence that the nit focuses on factual ittle connection
some required little understanding of teacher holds high recall; little between goals of
components scholarship and research in expectations for students; development of unit and
with some disciplines; technological materials, activities, strategie higher-level thinking assessments used;
description; resources not included, or if poorly matched to students’ skills; little active little evidence
little detail. included reflect little support needs, interests, levels, and engagement; little through
of student learning. background knowledge, opportunity to engage reflections and
including students with specigl in exploration or analyses of
needs. inquiry. student work, of
ongoing
monitoring of
student

performance and
support for
instructional

decisions.
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Rubric for Case Studies

Products Distinguished Proficient Emerging
Source of Student o o o
. tudent description tudent description tudent description does
Data: clearly demonstrates a demonstrates an not create connections
understanding of understanding of studen between the subject
X student at a level at a level necessary to matter and student
necessary to create create connections experiences, or how
tudent connections between between the subject student learns
Description the subject matter and matter and student
student experiences an experiences, and how ata collection limited in
X how student learns student learns contributing to impact
ormal and of student’s specific
Informal ata collection provides ata collection provides challenges to learning
information about the information about the or disabilities on
X impact of student’s impact of student’s classroom performance

ther Sources
(listed below)

specific challenges to
learning or disabilities
on classroom
performance

election of assessment
strategies and
instruments are aligned
with instructional
content and
methodology

hows detailed evidence

ollaborates with school
personnel

specific challenges to
learning disabilities on
classroom performance,
but is limited in
interpretation and
coverage

hows evidence

election of assessment
strategies and
instruments are not
aligned with
instructional content
and methodology

hows little evidence

Lesson Plans

ndividual differences
accommodated

nformation from
sources of data clearly|
incorporated

eacher uses informatio
from assessments to
reflect on teaching and
modify instruction

tudent is encouraged tg
evaluate own work and
use the results of the
self assessment for
individual learning
goals

ccommodations aligned
with instruction

nformation from sources
of data related to lesson
plan

eacher uses information
from assessments to
reflect on teaching and
modify instruction

tudent is encouraged to
evaluate own work
informally

romotes a learner

ata sources incorrectly
incorporated

eacher seldom uses
information from
assessments to reflect
on teaching and modify|
instruction

tudent is not involved
in monitoring of lesson

Work Samples

aintained, included, and
appropriately selected
to support reflective
commentary.

aintained, included,
appropriate, but not
discussed in reflective
commentary or limited in|
support to reflective

ork samples are
missing or unclear why
samples were included



http://www.pdfonline.com/easypdf/?gad=CLjUiqcCEgjbNejkqKEugRjG27j-AyCw_-AP

commentary.
Reflective Commentary ; ; _ )

ommentary portrays a ommentary describes
clear connection among components clearly with
all components. adequate reflection,
Description of student, however, the
sources of data, commentary does not
instruction, and show how the parts
ongoing assessment are work together and
synthesized. Products support assessment,
are not seen as instruction, and the
separate, unrelated learner.
activities. Demonstrate
insight and
cohesiveness of
activities.

ommentary is a
retelling of events
without demonstration
of an understanding of
alternatives or
reflecting on the case
experiences. Lacks
insight.

Teacher Certification Program

Student Teacher Personal Leave Day Request Form

Name: Class of: Phone Number:

Date of Leave Request:

Reason for Request:

Supervisor Approval Yes No (If no, indicate reason)



http://www.pdfonline.com/easypdf/?gad=CLjUiqcCEgjbNejkqKEugRjG27j-AyCw_-AP

ALL EXCUSED ABSENCES MUST BE MADE UP.

Student Signature: Date of Submission:

Cooperating Teacher Signature: Date of Approval:

Supervisor Signature: Date of Approval:
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Portfolio Planner

Rhode Island Professional Teaching Stand

Description of Evidenc

Indicator (s

Courses in whicl
Standard and
Indicator were

Piller of Learning

C=Collaborative

Phase o
Program

completed A=Admission
E=Effective
R=Readings
D=Diversity
to Student
P=Professionalism
Teach
L=Licensure
Ex: Standard 1.0: Teachers create lear Lesson Plan: “Creating Change in \ 1.1,1.2,1.3,2.7, 4 EDU 20 C,E, R
experiences using a broad base of general Community”
EDU 304

knowledge that reflects an understanding of
the nature of the world in which we live.

Standard 1.0: Teachers create learni
experiences using a broad base of general
knowledge that reflects an understanding of
the nature of the world in which we live.
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Rhode Island Professional Teaching Stand

Description of Evidenc

Indicator (s

Courses in whicl
Standard and
Indicator were
completed

Pillar of Learnin
C=Collaborative
E=Effective
D=Diversity

P=Professionalism

Phase o
Program

A=Admission

R=Readings
to Student
Teach

L=Licensure

Indicator 1.1 Reflect a variety of academ
social, and cultural experiences in their
teaching.

Indicator 1.2:Use a broad content knowledc
base sulfficient to create interdisciplinary
learning experiences designed to ensure that
students achieve state standards for content
and achievement.

Indicator 1.3 Exhibits a commitment t
learning about the changes in their disciplineg
and in our world that models a commitment tg
lifelong learning for students.
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Rhode Island Professional Teaching Stand

Description of Evidenc

Indicator (s

Courses in whic
Standard and
Indicator were
completed

Pillar of Learnin
C=Collaborative
E=Effective
D=Diversity

P=Professionalism

Phase o
Program

A=Admission

R=Readings
to Student
Teach

L=Licensure

Indicatorl.4:Facilitate tudent involvement ir
the school and wider communities.

Standard 2.0: Teachers have a deep cont
knowledge base sufficient to create learning
experiences that reflect and understanding of
central concepts, vocabulary, structures, and
tools of inquiry of the disciplines/content
areas they teach.

Indicator 2.1:Know their discipline/conten
areas and understand how knowledge in thei
discipline/content area is created, organized,
linked to other disciplines, and applied beyon
the school setting.

)
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Rhode Island Professional Teaching Stand

Description of Evidenc

Indicator (s

Courses in whicl
Standard and
Indicator were
completed

Pillar of Learnin
C=Collaborative
E=Effective
D=Diversity

P=Professionalism

Phase o
Program

A=Admission

R=Readings
to Student
Teach

L=Licensure

Indicator 2.2:Design instructios that addres
the core skills, concepts, and ideas of the
disciplines/content areas to help all students
meet Rhode Island learning standards.

Indicator 2.3:Select appropriate instruction
materials and resources (including
technological resources) based on their
comprehensiveness, accuracy, and usefulneg
for representing particular ideas and conceptsg
in the discipline/content areas.
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Rhode Island Professional Teaching Stand

Description of Evidenc

Indicator (s

Courses in whicl
Standard and
Indicator were
completed

Pillar of Learnin
C=Collaborative
E=Effective
D=Diversity

P=Professionalism

Phase o
Program

A=Admission

R=Redings
to Student
Teach

L=Licensure

Indicator 2.4:Engage students in a variety
explanations and multiple

representations of concepts, including
analogies, metaphors, experiments,
demonstrations, and illustrations that help all
students develop conceptual understanding.

Indicator 2.5:Represent and use differir
viewpoints, theories, and methods of inquiry
when teaching concepts and encourage all
students to see, question, and interpret
concepts from a variety of perspectives.

Standard 3.0: Teachers create instructior
opportunities that reflect an understanding of
how children learn and develop.
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Rhode Island Professional Teaching Stand

Description of Evidenc

Indicator (s

Ccurses in whicl
Standard and
Indicator were
completed

Pillar of Learnin
C=Collaborative
E=Effective
D=Diversity

P=Professionalism

Phase o
Program

A=Admission

R=Readings
to Student
Teach

L=Licensure

Indicator 31: Understand how students us
their prior knowledge to construct knowledge,
acquire skills, develop habits of mind, and
acquire positive dispositions toward learning.

Indicator 3.2:Design instruction that meets tr
current cognitive, social and personal needs of
their students.

Indicator 3.3:Create ag-appropriate lessos
and activities that meet the variety of

developmental levels of students within a clags.
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Rhode Island Professional Teaching Stand

Description of Evidenc

Indicatcr (s,

Courses in whicl
Standard and
Indicator were
completed

Pillar of Learnin
C=Collaborative
E=Effective
D=Diversity

P=Professionalism

Phase o
Program

A=Admission

R=Readings
to Student
Teach

L=Licensure

Stardard 4.0: Teachers create instruction
opportunities that reflect a respect for the
diversity of learners and an understanding of
how students differ in their approaches to
learning.

Indicator 4.1:Design instruction the

accommodates individual differences (e.g.,
stages of development, learning style, English
language acquisition, cultural background, an
learning disability) in approaches to learning.
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Rhode Island Professional Teaching Stand

Description of Evidenc

Indicator (s

Course in which
Standard and
Indicator were
completed

Pillar of Learnin
C=Collaborative
E=Effective
D=Diversity

P=Professionalism

Phase o
Program

A=Admission

R=Readings
to Student
Teach

L=Licensure

Indicator 4.2:Use understanding of student
(e.g., individual interests, prior learning,
cultural background, native language, and
experiences) to create connections between
the subject matter and student experiences.

Indicator 4.3:Seek information about th
impact of students’ specific challenges to
learning or disabilities on classroom
performance, and work with specialists to
develop alternative instructional strategies to
meet the needs of these students where
appropriate.
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Rhode Island Professional Teacg Standard

Description of Evidenc

Indicator (s

Courses in whicl
Standard and
Indicator were
completed

Pillar of Learnin
C=Collaborative
E=Effective
D=Diversity

P=Professionalism

Phase o
Program

A=Admission

R=Readings
to Student
Teach

L=Licensure

Indicator 4.4:Make appropriate
accommodations and modifications for
individual students who have identified
learning differences in an Individualized
Education Plan (IEP), 504 Accommodation P
Personal Literacy Plans (PLP’s), or other
approved school-based individualized learnin
plans (ILP’s).

Standard 5.0: Teachers create instructior
opportunities to encourage all students’

development of critical thinking, problem
solving, performance skills, and literacy acros
content areas.
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Rhode Island Professional Teaching Stand

Description of Evidenc

Indicator (s

Courses in whicl
Standard and
Indicator were
completed

Pillar of Learnin
C=Collaborative
E=Effective
D=Diversity

P=Professionalism

Phase o
Program

A=Admission

R=Readings
to Student
Teach

L=Licensure

Indicator 5.1:Design lessons that extel
beyond factual recall and challenge students
develop higher-level cognitive skills.

o

Indicator 5.2:Pcse questions that encourag
students to view, analyze, and interpret ideas
from multiple perspectives.

Indicator 5.3:Make instructional decisior
about when to provide information, when to
clarify, when to pose a question, and when to

let a student struggle to try to solve a problem.
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Rhode Island Professional Teaching Stand

Description of Evidenc

Indicator (s

Courses in whicl
Standard and
Indicator were
completed

Pillar of Learnin
C=Collaborative
E=Effective
D=Diversity

P=Professionalism

Phase o
Program

A=Admission

R=Readings
to Student
Teach

L=Licensure

Indicator 5.4:Engage students in generati
knowledge, testing hypotheses, and exploring
methods of inquiry and standards of evidence.

Indicator 5.5:Use tasks that engage students

exploration, discovery, and hands-on activities.
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Rhode Island Professional Teaching Stand

Description of Evidenc

Indicator (s

Courses in whicl
Standard and
Indicator were
completed

Pillar cf Learning
C=Collaborative
E=Effective
D=Diversity

P=Professionalism

Phase o
Program

A=Admission

R=Readings
to Student
Teach

L=Licensure

Standard 6.0: Teachers create a support
learning environment that encourages
appropriate standards of behavior, positive
social interaction, active engagement in
learning, and self-motivation.

Indicator 6.1:Use principles of effectiv
classroom management to establish classroo
in which clear rules and standards of behavio
are maintained.

ms

Indicator 6.2:Establish a safe, secure a
nurturing learning environment that supports
the active engagement of all students.
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Rhode Island Professional Teaching Stand

Description of Evidenc

Indicator (s

Courses i which
Standard and
Indicator were
completed

Pillar of Learnin
C=Collaborative
E=Effective
D=Diversity

P=Professionalism

Phase o
Program

A=Admission

R=Readings
to Student
Teach

L=Licensure

Indicator 6.3:Provde and structure the timi
necessary to explore important concepts and
ideas.

Indicator 6.4:Help students establish
classroom environment characterized by
mutual respect and intellectual risk-taking.
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Rhode Island Professional Teaching Stards

Description of Evidenc

Indicator (s

Courses in whicl
Standard and
Indicator were
completed

Pillar of Learnin
C=Collaborative
E=Effective
D=Diversity

P=Professionalism

Phase o
Program

A=Admission

R=Readings
to Student
Teach

L=Licensure

Indicator 6.5:Create learning groups in whi
all students learn to work collaboratively and
independently.

Indicator 6.6 Communicate clear expectatio
for achievement that allows all students to tak
responsibility and advocate for their own
learning.

Standard 7.0: Teachers work collaborative
with all school personnel, families, and the
broader community to create a professional
learning community and environment that
supports the improvement of teaching,
learning, and student achievement.
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Rhode Island Professional Teaching Stand

Description of Evidenc

Indicator (s

Courses in whicl
Standard and
Indicator were
completed

Pillar of Learnin
C=Collaborative
E=Effective
D=Diversity

P=Professionalism

Phase o
Program

A=Admission

R=Readings
to Student
Teach

L=Licensure

Indicator 7.1:Work collaboratively witt

colleagues to examine teacher practice, studg
work and student assessment results with the
goal of improving instruction and achievemen

.

Indicator 7.2:Develop relationships wit

students and their families to support learning.

Indicator 7.3:Understand the role c
community agencies in supporting schools an
work collaboratively with them as appropriate

o

Standard 8.0: Teachers use effecti
communication as the vehicle through which
students explore, conjecture, discuss, and
investigate new ideas.
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Rhode Island Professional Teaching Stand

Description of Evidenc

Indicator (s

Courses in whicl
Standard and
Indicator were
completed

Pillar of Learnin
C=Collaborative
E=Effective
D=Diversity

P=Professionalism

Phase o
Program

A=Admission

R=Readings
to Student
Teach

L=Licensure

Indicator 8.1: Uses a variety of communicatic
strategies (e.g., listening, restating ideas,
questioning, offering counter examples) to
engage students in learning.

Indicator 8.2:Use a variety of different mode
of communication (e.g., verbal, visual,
kinesthetic) to promote student learning.

Indicator 8.3:Use technology advances
communication, including electronic means of
collecting and sharing information, to enrich
discourse in the classroom and the school.
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Rhode Island Professional Tedng Standard

Description of Evidenc

Indicator (s

Courses in whicl
Standard and
Indicator were
completed

Pillar of Learnin
C=Collaborative
E=Effective
D=Diversity

P=Professionalism

Phase o
Program

A=Admission

R=Readings
to Student
Teach

L=Licensure

Indicator 8.4:Emphasize oral and writte
communication through the instructional use
discussion, listening and responding to the
ideas of others through group interaction.

Indicator 8.5:Seek knowledge and
demonstrate sensitivity to the particular
communication needed from all students.

Standard 9.0: Teachers use appropriate forn
and informal assessment strategies with
individuals and groups of students to
determine the impact of instruction on
learning, to provide feedback, and to plan
future instruction.
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Rhode Island Professional Teaching Stand

Description of Evidenc

Indicator (s

Courses in whicl
Standard and
Indicator were
completed

Pillar of Learnin
C=Collaborative
E=Effective
D=Diversity

P=Professionalism

Phase o
Program

A=Admission

R=Readings
to Student
Teach

L=Licensure

Indicator 9.1:Select and/or design individu

and group classroom assessments based on
strengths, limitations, and data provided by th
assessment.

the

Indicator 9.2:Identify and consider student ar
construal variables that may influence
performance so that a student’s performance
can be validly interpreted.

Indicator 9.3:Systematically collect, syntsize,
and interpret assessment results from multipl
assessments to monitor, improve, and resort
individual and group achievement.
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Rhode Island Professional Teaching Stand

Description of Evidenc

Indicator (s

Courses in whicl
Standard and
Indicator were
completed

Pillar of Learnin
C=Collaborative
E=Effective
D=Diversity

P=Professionalism

Phase o
Program

A=Admission

R=Readings
to Student
Teach

L=Licensure

Indicator 9.4:Provide student witt
opportunities and guidance to evaluate their
own work and behavior against defined criterig
and use the results of self-assessment to
establish individual goals for learning.

Indicator 9.5:Use assessment results
provide students with timely, helpful, and
accurate feedback on their progress toward
achievement goals.
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Rhode Island Professional Teaching Stand

Description of Evidenc

Indicator (s

Courses in whicl
Standard and
Indicator were
completed

Pillar of Learnin
C=Collaborative
E=Effective
D=Diversity

P=Professionalism

Phase o
Program

A=Admission

R=Readings
to Student
Teach

L=Licensure

Indicator 9.6:Maintain records of studer
learning and communicate student progress t
students, parents/guardians, and other
colleagues

Indicator 9.7:Uses information from

assessments of students to reflect on own
teaching, to modify instruction, and to help
establish professional development goals.

Standard 10.0: Teachers reflect on th
practice and assume responsibility for their
own professional development by actively
seeking and participating in opportunities to
learn and grow as professionals.
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Rhode Island Professional Teaching Stand

Description of Evidenc

Indicator (s

Courses in wich
Standard and
Indicator were
completed

Pillar of Learnin
C=Collaborative
E=Effective
D=Diversity

P=Professionalism

Phase o
Program

A=Admission

R=Readings
to Student
Teach

L=Licensure

Indicator 10.1:Solici feedback from students
families, and colleagues to reflect on and
improve their own teaching.

Indicator 10.2:Explore and evaluate tF
application of current research, instructional
approaches, and strategies including
technologies to improve student learning.

Indicator 10.3 Take responsibilitfor their own
professional development and improvement g
their students’ learning by participating in
workshops, courses, or other individual and
collaborative professional development
activities that support their plans for continued
development as teachers.

=
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Rhode Island Professional Teaching Stand

Description of Evidenc

Indicator (s

Courses in whicl
Standard and
Indicator were
completed

Pillar of Learnin
C=Collaborative
E=Effective
D=Diversity

P=Professionalism

Phase o
Program

A=Admission

R=Readings
to Student
Teach

L=Licensure

Indicator 10.4:Take responsibili for learning
about and implement federal, state, district,
and school initiatives to improve teaching and
learning.

Standard 11.0: Teachers maintain professiol
standards guided by legal and ethical
principles.

Indicator 11.1:Maintain standards that requir
them to act in the best interests and needs of
students.
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Rhode Island Professional Teaching Stand:

Description of Evidenc

Indicator (s

Courses in whicl
Standard and
Indicator were
completed

Pillar of Learnin
C=Collaborative
E=Effective
D=Diversity

P=Professionalism

Phase o
Program

A=Admission

R=Readings
to Student
Teach

L=Licensure

Indicator 11.2:Follow school policy ar

procedures, respecting the boundaries of thei
professional responsibilities when working wit
students, colleagues, and families.

Indicetor 11.3:Follow local, state, and feder
law pertaining to educational and instructional
issues, including regulations related to
students’ responsibilities, when working with
students, colleagues, and families.
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Rhode Island Professional TeachiStandard:

Description of Evidenc

Indicator (s

Courses in whicl
Standard and
Indicator were
completed

Pillar of Learnin
C=Collaborative
E=Effective
D=Diversity

P=Professionalism

Phase o
Program

A=Admission

R=Readings
to Student
Teach

L=Licensure

Indicator 11.4:Follow local, state, and feder
law pertaining to educational and instructional
issues, including regulations related to
student’s, parent’s/guardian’s, and teacher’s
rights and responsibilities.

Indicator 11.5:Interaction with students
colleagues, parents, and others in a
professional manner that is fair and equitable
guided by codes of professional conduct
adopted by their professional organizations.

is
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